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PREFACE

This report has been prepared in anticipation of the regular fifth-year interim visit that Linn-Benton

Community College will host in October.  The College looks forward to the interim visit and the

opportunity it presents to share with the Commission developments at the College over the past five

years.

The first two substantive  sections of this report address the  two general recom mendations th at were

contained in the 1997 full-scale evaluation team report.  Specifically, the College was told in the team

report that it ne eded to: a) d evelop a m ore com plete educ ational asse ssmen t schem e for all of its

program s; and b) rev amp its fa culty appra isal system  to achieve  greater con sistency an d provide  faculty

with more timely feedback.  The College has worked hard to meet the challenges set out in these two

general rec omm endations , and we b elieve the inte rim visit w ill confirm  that the Co llege now  fully mee ts

the Commission=s Standards.

The 1999 Focused Interim Report noted that the College had made progress on meeting these two general

recommendations, but also noted the need for the college to reflect on the results of its educational

assessment efforts and to deepen its work on developing student learning outcomes.  We believe our

educational assessment systems have matured significantly over the past few years, and that the

promptings of the 1999 Focused Interim Report have been addressed.

The balance of our report addresses the nine Standards of the Commission on Colleges and U niversities,

with a specific focus on the inquiries contained in Dr. Baker=s letter dated April 29, 2002.  We believe

that the visitation team will find the College=s responses to the Commission =s inquiries to be forthright

and complete.  It should be noted, however, that our responses to the two 1997 general recommendations

provide much of the information requested for Standard 2 (Educational Program and  Its Effectiveness)

and Stand ard 4 (Fac ulty).  We  did not repe at inform ation once  it had been  provided  in our repo rt.

The past five years have generally been positive ones for Linn-Benton Community College.  Of particular

note was the passage, in November 2000, of a $19 million general obligation bond measure.  This bond

measure will allow the College to make substantial capital improvements to its facilities.  Already the

College has opened a new 44,000 square foot facility in Lebanon that will greatly improve educational

services in that community.  The college has also committed to participating in the renovation of Sweet

Home High School and to the creation of a community Learning Center.  The College=s facility in

Corvallis will undergo extensive renovation and new construction over the next 18 months.  Main campus

constructio n will lag a b it behind the  Corvallis p roject, but eve ntual inves tments o n the ma in camp us will

total in e xcess o f $9 m illion ba sed on  a Facilit y Ma ster Plan .  

The instructional programs of the College remain sound despite the fact that several of our most

experienced faculty have retired in recent years.  Student enrollment continues to grow, spurred in part by

increas ingly cl ose ties w ith Ore gon St ate Un iversity . 

Faculty, clas sified staff, and  manag ement re lationships c ontinue to b e marke d by colleg iality and resp ect;

the College prides itself on its respectful, non-adversarial culture.  Recent reductions in state funding,

coupled with rapidly escalating health insurance and retirement system costs, may test this culture as the

College struggles to balance its budget.  The elimination of some faculty, staff, and management positions

appears to be unavoidable, and it is quite likely that these reductions will prove painful to the college

community.
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General Recommend ation 1, 1997 Report: AAlthough the college has conducted many campus-wide

initiatives to  gather in forma tion for ins titutional e ffectivene ss, no centr al assessm ent schem e is in

place.  The process remains Aa work in progress@.  In order to fully comply with Policy # 2.2,

Educational Assessment, it is recommended that the Awork in progress@ be fully articulated, and

that a op erative, inst itutional sy stem b e put in pla ce for m easuring  student o utcom es, routine ly

reviewing pr ograms, or ganizing data, an d planning for  improvem ent to ensure an d validate quality

education for students.

It is further recom mende d that institutional rese arch and staff d evelopm ent be fully utilized to

support edu cational assessm ent with on-go ing, organized, system -wide data an d appropr iate staff

training to implement education assessment@.

RESPONSE

Linn-Benton Community College has a commitment to student learning and to the continuous

improvement of its instructional programs.  As part of its Institutional Effectiveness program, the college 

has dev eloped  and im plem ented a  plan w hich fo cuses o n identi fying a nd asse ssing le arning  outcom es. 

Additionally, the college has put in place a program review process for its professional-technical degree

and certificate programs.   The following provides a brief description of these two  major initiatives the

college has undertaken since the full-scale visit in October 1997.

A. PROFESSIONAL TECHNICAL EDUCATION PROGRAM IMPROVEMENT AND REVIEW

PLAN

A revised and enhanced Professional Technical Education Program Improvement and Review Plan was

established at LBCC in 1999 to provide a systematic process for studying the vitality of a program of

studyBits relevance, currency, effectiveness, and efficiency.  (see Appendix A)  On a scheduled three-year

rotation, a program review team, consisting of the department/program chair and faculty of each

Professional Technical program, advisory committee members, and students, assisted by the Office of

Academic Affairs and Institutional Research support staff, collect multiple measurements that indicate the

health of the program.  The program review plan is a vehicle for proaction; it allows the faculty to see

trends as they evolve, to identify strengths and weaknesses in the curriculum to compare the program=s

stated goals  with real ou tcomes  as reported  by emp loyers and  graduates ; and, mo st importa nt of all, to

take timely, planned corrective action as appropriate.  Within the context of measuring the effectiveness

of the college, program review allows faculty and administrators to assess the program=s contributio ns to

the college=s mission, values, and g oals, and to plan imm ediate and mu ltiple-year initiatives that support

and enhance the college=s effecti venes s in serv ing its stu dents a nd the c omm unity. 

Plan Elem ents

Relevance and Currency

Students, alumni, advisory committees, and employers are surveyed to ascertain their perceptions of the

relevance, currency, and practicality of the professional technical program.  While each survey contains

some q uestions tha t are standar d to all progr am revie ws, the facu lty can also a dd progra m-spec ific

questions  to address u nique issue s.  This qualita tive data is co llected, sum marized , and analyz ed annua lly

by the Institutional Research Office.  These survey outcomes are then discussed with the

department/program chair and faculty who use them, along with quantitative data, to correct, predict, and

direct curriculum and faculty development over the next three years.
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Effectiveness

The effec tiveness of e ach prog ram is m easured, in p art, through th e survey re sponses o f students, alu mni,

advisory committees, and employers.  A standard for client (students and employers) satisfaction for

which ea ch progra m strives  is identified.  In a ddition to clie nt satisfaction , other imp ortant m easurem ents

of effectiveness include learning outcomes and the vitality of the program.  Learning outcomes may

measure student goal achievement, mastery of proficiencies, course progression, mastery of general

education objectives, transfer success, etc.  Program vitality may contain annual job placement, headcount

of program majors/FTE, faculty credentials, number of graduates, retention rates, etc.  As with client

satisfaction, each indicator of learning outcomes and of vitality is measured against a standard that has

been se t by the c ollege, b y state g overn ing boa rds, or th e region al accre diting a gency .  

Efficiency

The efficiency of a program is a significant consideration during the program review process.  Each

professional technical program review includes an analysis of the cost versus revenue generated by the

program and of its use of space, including average section size.  Some programs must be offered to serve

the employment and economic needs of the community.   However, some cost factors are within the

control of the director, department chair and faculty, who deserve an opportunity to know the fiscal

reality of the program and to exercise fiscal responsibility in its operation.

Professional Technical Education Process Standards

All state approved professional technical programs undergo a formative review and are evaluated against

nine qualita tive standar ds, each of  w hich are fur ther defined  by quality in dicators an d conside rations.  All

nine standards must be met.  In instances when standards  are >partially met@ or Anot met, @ the professional

technic al prog ram m ust exp lain wh y and lis t impr ovem ents ne eded to  fully m eet the s tandar d.        

Relationship to Institutional Effectiveness Cycle and Goal Setting

The professional technical  program review and improvement reports become institutional documents and 

resulting recommendations for action become a part of the college=s goal-setting and institutional

effectiveness cycle.  As surveys are developed and assigned, instructional staff gather data that can be

used in multiple mandatory reports, such as the College-Wide Success Indicators (CWSI), again trying

minim ize time an d effort.

The abo ve elem ents fit into the fo llowing g eneral tim eline: 

$ Evaluation of Professional-Technical Education Process Standards (November-June) Nine

Process S tandards a nd Qua lity Indicator s are evalua ted by revie w team s during the  academ ic

year. A final report, the Executive Summary Report, which includes commendations and 

recom mend ations for pro gram im provem ents for stand ards whic h are not co mpletely  met, is

published in June.

$ Review and  Analysis of Program  Success Indicators   (August-Septem ber)

Program Success Indicators Report information are published as a part the College-Wide Success

Indicators Report in July.  Program Success Indicators are a subset of the CWSI, and 

provide information relating to student learning outcomes, client satisfaction, and program

vitality.  T his data  is review ed and  analyz ed by p rogram  faculty  in Aug ust-Se ptem ber.  
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$ Program Goal Setting and Action Strategies  (October)

Recom mend ations con tained in the  Process S tandards R eview E xecutive S umm ary, togethe r with

information derived from the Program Success Indicators Report are used in the development of

new departmental/program goals and action strategies for the next Institutional Effectiveness

cycle.  Program goals also reflect other college priorities as indicated in Board-approved college-

wide goals and p riority initiatives.  This activity is competed  during the mo nth of October.

B. CURRICULUM DEVELOPMENT AND IMPROVEMENT PLANBOUTCOMES BASED

MODEL 

In 1999, Instructional Council recommended the college move forward with an initiative to establish and

assess prog ram learn ing outcom es for all deg ree and ce rtificate prog rams.   Th at year, a grou p of twen ty

faculty and managers worked closely with Professor Ruth Stiehl from OSU to learn how to design and

construct curriculum using an outcomes-based model.  The group learned the essential steps to become

the lead ers in m oving  the colle ge to us e this ne w app roach to  curricu lum d evelop men t and im prove men t.  

Through the hard work of this original cohort, together with many other program faculty, instructional

managers, and advisory committee members, over forty degree and certificate programs have identified

their program learning outcomes, and several others have progressed well beyond this initial stage of the

process.  It is anticipated that before the completion of fall term, 2002, all programs will have identified

program outcomes. (see Appendix B)

Basic Principles of the Process

The primary purpose of engaging in this process is to continually improve teaching and learning.  It also

provides a thoughtful and systematic way of reviewing/revising curriculum to make it relevant to the

needs of learners in the 21st century.  The process, if followed conscientiously, should provide sufficient

informa tion about th e success o f LBCC  students an d to inform  us about m aking app ropriate cha nges to

the curr iculum .  

The curriculum improvement process at LBCC follows the basic principles of good curriculum design by

answering the following questions:

1.  What are the intended learning outcomes?

2.  What content is most appropriate?

3.  What teaching approaches or activities are most effective?

4.  How should the learning activities be organized?

5.  How will the successes of courses or programs be assessed?

6.  How will the information from assessment be used to imp rove student learning success?

The Steps in the Process  at the Institution, Program and Course Level

Gene rally spe aking, th e steps f aculty a re takin g at LB CC fo llow th e order  of the 6 p rinciple s listed a bove. 

 It is important to note that curriculum development, assessment, and improvement at LBCC is an

ongoing process conducted concurrently at three levels of the college: the institution level, the program

level, and the course level.  An overview of the Curriculum Development and Improvement Plan and the

relationship of its parts is illustrated on the attachments to this document.  Faculty are currently involved

in this proce ss at one of th e followin g stages: 

Step 1B Identifying the intended learning outcomes for the degree or certificate program.  ALearning

outcomes@ are 5-7 gen eral statem ents that ans wer this qu estion: AWhat do students need to be able to do
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Aout there@ as a result of this program?@  This step req uires outsid e stakehold er input and  participation  in

a brainstorming process that results in identifying what students should be able to do when they leave

LBC C. 

Step 2B Mapping the curriculum.  The Amapping@ process involves aligning the identified program

outcomes from Step 1 with existing program course requirements.  At the end of this process, program

faculty are able to see clearly if their course requirements contain learning activities which will lead to the

intended p rogram  learning ou tcomes .  This proce ss also inform s faculty w hether cou rses are app ropriately

seque nced o r cluster ed, and  when  and w here the  learnin g outco mes a re being  assesse d in the c urriculu m. 

Step 3B Course outcome and assessment task development.  After the curriculum has been Amapped,@ the

next step is to  develop  c apstone as sessme nt tasks or oth er metho ds which  answer th e question : AWhat can

we have students do in this program to show final evidence of the intended outcomes?@  During this stage,

faculty take  a closer look  at course outcomes, content, activities and assessment, and determine what the

student must be  able to do before eng aging in this work (pre requisites).  Initially, a session to brainstorm

assessment options and to understand how to develop or revise course outlines using an outcomes-based

mod el is esse ntial. 

Step 4B Delivering the curriculum and assessing learning.  After engaging in the first three steps

described above, the next phase is an ongoing oneBdelivering  the curriculu m to stud ents, assessin g their

learning, and making informed decisions when revising the program curriculum.  Courses and programs

are reviewed annually during the development of the general catalog.  However, an in-depth review of

program learning outcomes and other success indicators will be evaluated as part of the program review

cycle.  Curr ently, only p rofessiona l-technical p rogram s conduc t program  reviews; h oweve r, it is

anticip ated tha t all prog rams  will bec ome  part of a  schedu led thre e-year  review  cycle. 

Institutional Lear ning Outc omes and  General E ducation Re quireme nts

The Curricular Issues Committee has initiated a review of General Education and Related Instruction

requirements and will develop learning outcomes.  Once these learning outcomes are developed,

corresp ondin g Gen eral Ed ucation  assessm ent tool s and ta sks wil l be des igned a t the insti tutiona l level.  

A parallel process is being initiated in the Academic Affairs Council.  The Council is engaged in the

developm ent of  learnin g outcom es which  describe w hat all students m ust be able to  do for their w ork, to

enrich their liv es, and to pa rticipate thou ghtfully an d effectively  in their com munity .  These outc omes w ill

becom e institutional g eneral edu cation outc omes th at will be refle cted in all deg ree and ce rtificate

programs offered at the college.   The Academic Affairs Council will draw on the work already

accomplished at the program level and will attempt to align institutional outcomes with program degree

and certificate outcomes.  As at the program level, assessment tools and tasks will be developed.

General R ecomm endation 2, 1997  Report:  AThe team agrees, in part, with the self-study=s

recommendation to Areview and redesign the current Faculty Appraisal forms to take into account

difference in learning environments and d elivery systems.@  But, we further  urge the college to

make ce rtain that there is a gr eater consistency  in the implem entation of the full-tim e faculty

evaluation process across the campus.  The process that includes an assessment of professional

develop ment a ctivities as w ell as service s to the institu tion shou ld be clarifie d.  Clear a nd tim ely

feedback about the evaluation=s results should be institutionalized.  Also the team recommends, as

does the self-study, that the college Adevelop guidelines for appraising part-time faculty members

and app ly the guid elines con sistently =.
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RESPONSE

Faculty Appraisal Review Activities

In the spring of 1998, a Faculty Appraisal Committee was formed to lead a comprehensive review of the 

faculty appraisal system. In addition to responding to the general recommendation of the 1997

accreditation report, there were several reasons for conducting this review:

$ The last time the faculty appraisal system was reviewed was 1987.

$ The existin g system  and form s did not rec ognize the  diversity of fa culty and fa culty roles; it

focused primarily on traditional classroom faculty and relied heavily on student evaluations.

$ Although the existing system stated its primary purpose was Aprofessional growth and

developm ent,@ there was a perception that the emphasis focused on making personnel decisions.

$ Faculty reported a need for greater consistency in the implementation of the faculty evaluation

process across the campus.  They also recommended that the process include a stronger

connection to professional development activities.

Care was taken so the original committee membership was representative of the diverse roles of faculty,

not just Atraditional@ classro om fa culty. 

Before the committee began its initial work, representatives attended workshops and gathered current

information and research on faculty appraisal systems.  The committee has become well versed on the

most successful approaches to faculty appraisals and has used this information throughout the review

process. They have also conducted numerous surveys, forums and inservice programs in order to receive

feedback and recommendations from LBCC faculty. The committee work has been intensive, beginning

initially with modest goals, but gradually increasing the scope of its charge,  resulting in a major redesign

of the faculty appraisal system.  Discussions and decisions about appraisal were made in a collegial and

collaborative spirit. The work of the committee will continue to play a significant role in implementing,

evalua ting and  impro ving th e new  system . 

The Math and Science Division and the Arts and Communication Division agreed to pilot all of the

appraisal system components during the 2001-2002 academic year.  This activity assisted the committee

in the development and refinement of new policies and procedures and various questionnaires, portfolios,

superv isor-fac ulty agr eeme nts, and  other as pects o f the sys tem. 

The following is a brief summary of the progress of the Faculty Appraisal Committee and some of the

significant changes that have been adopted to date.  A comprehensive description of the faculty appraisal

system  is conta ined in t he Fac ulty Pe rform ance A ppraisa l Hand book. 

Purpo se for Ap praisal 

The committee determined that the primary purpose for the faculty performance appraisal process at

LBCC  is for profess ional grow th and dev elopm ent.   Second arily, adm inistrators at the  college w ill obtain

better information with which to make personnel decisions.  The faculty appraisal process:

$ Places a stro ng emp hasis on the  profession al growth  of faculty
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$ Is collabora tive in nature  in order to m aintain a stron g workin g relationsh ip betwee n faculty

mem ber and adm inistrator as well as amo ng faculty mem bers

$ Encourages and values self-reflection and introspection as an important part of the process

$ Is multi-sourced and can be tailored to the individual rather than a Aone size fits a ll@

Perform ance Elem ents

Appraisal for faculty is based upon job elements and responsibilities described below, and is reflective of

the annual work plan.  Faculty and supervisors will agree to a percentage of faculty roles to be evaluated

at the beginning of eac h academic  year.

The role of faculty is rapidly changing as our ideas about the teaching/learning process evolve and new

technolog y carries us in to the future.  T here is a nee d for a flexib le definition o f teaching w hich will

accommodate these changes.  The LBCC faculty appraisal system recognizes this need for flexibility.

The primary responsibility of faculty is the facilitation of student learning, which may include a broad

array of job elements, each containing several facets, dependent upon the specific faculty assignment as

described in the annual work plan.  The following job elements and activities describe the major areas of

faculty responsibilities:

$ Teaching

$ Learner Support and Development

$ Community Partnerships

$ Comm unication, Collaboration and Professionalism

$ Professional Development

The assignment for a faculty member may include responsibilities in any or all of these major roles.  Each

faculty and his/her supervisor will work together to identify which roles are appropriate and the

percentage of emphasis to give each role for appraisal purposes.  Further decisions will be made regarding

the appropriate sources of feedback for each of the roles to be appraised.  Such sources might include:

Learner/Client, Peer/C olleague, Support Staff, A dvisory Group s, and Self (Portfolio).

Appraisal P rocess for Reg ular/Continu ing Service Fa culty

Regular/Continuing Service faculty are appraised on a biennial basis (a two-year appraisal cycle) through

year nin e with th e Colle ge.  Start ing wit h year te n, the ap praisal p rocess  is com pleted e very th ree yea rs. 

Appraisals are based on performance over the entire appraisal period.  Appraisal cycles may be shortened

by either the supervisor or fa culty mem ber.

Appraisal P rocess for Trial Se rvice Faculty

Trial Servic e faculty (tho se at LBC C for less tha n three yea rs or who  have not y et been m oved to

regular/continuing service) are appraised in writing on an annual basis and undergo a different appraisal

process than those who are regular/continuing service faculty.  The appraisal process recognizes the

importance of time spent becoming oriented to LBCC and pursuing professional development activities

that enhance the new faculty member=s understanding of the vision, mission, philosophy and goals of the

Depa rtmen t, Divisio n, and C ollege s o that he  or she m ay enh ance stu dent su ccess a t LBC C.  
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Appraisal P rocess for Non -Contracted  Faculty

The philosophy and purpose of faculty appraisal extends to all faculty, including those who are not

contra cted.  M any of t he me thods o f gather ing feed back fo r appra isal are a pprop riate for  all facul ty. 

Howe ver, there are  difference s in scope o f job expec tations for ou r non-con tracted facu lty that neces sitate

some  mod ification s of the fa culty ap praisal p rocess .  

Learner/client feedback is gathered on a regular basis for non-contracted faculty.  The faculty member

and su perviso r determ ine wh ich form (s) are m ost app ropriate , based u pon the  faculty  assignm ent. 

Appropriate learner/client feedback forms are distributed and collected according to the timelines defined

for the forms.

During the 2002-2003 academic year, an ad hoc group that includes non-contracted faculty from the pilot

divisions will review the overall appraisal process and design a parallel but abbreviated appraisal process

for non-contracted faculty.  This process will include identifying appropriate job roles and percentages of

emphasis for appraisal purposes.  It will also include learner/client, support staff, peer/colleague feedback,

and a modified portfolio along with any additional feedback that may be particularly useful for non-

contracted  faculty app raisal.

Performance Appraisal Conference

A performance appraisal conference occurs at the end of each appraisal period and serves as a transition

into the nex t appraisal pe riod.  This co llegial confe rence betw een faculty  mem ber and su pervisor sh ould

allow for an open discussion and critical review of the faculty member=s triumphs and challenges during

the current appraisal period.  Only through the respectful dialogue of such a review can the two people be

sure they clearly understand one another=s viewpoint(s).  Both participants in the discussion should keep

in mind  that they eac h have the  same g oal: to provid e the best po ssible oppo rtunities for lea rners/clients

through the continuous improvement of the faculty member =s performance.

After the conference, the Faculty Appraisal Summary  form is filled  out by the su pervisor.  Th e form is

filled out based on information from within the conference as well as information gathered from all of the

other so urces d uring th e appra isal peri od. 

Source s of Feed back an d the Po rtfolio

The richn ess of the ap praisal proc ess is depen dent on pe rforman ce feedba ck gathere d from m ultiple

sources, using multiple methods, over multiple points in time.  As described earlier, numerous feedback

methods were developed by a variety of teams of faculty, managers, and classified staff.  Their work was

guided by the feedback gathered through a survey sent to all faculty.  The sections below describe the

feedback tools available to faculty and supervisors for appraisal purposes.  Other tools are currently being

developed and will be added as they are completed.  These tools allow appraisal information to be

gathered that is tailored to each faculty member=s job assignment and hence particularly meaningful for

growth a nd develo pmen t of the individ ual.

$ Feedback from Peers/Colleagues

Peers/colleagues, the faculty, m anagers, and instructional aide s and assistants that faculty wo rk

with, w ere iden tified as  desirab le sourc es of fee dback  for certa in elem ents of s ome  job role s.  

These ins trumen ts are based  on the infor mation  that they felt w as most v alid and us eful for their

job typ es and t he curr ent exp ectation s of facu lty in the se area s are refl ected in  the instr ume nts.  



9

< Input from  Peer/Co lleague for  Faculty A ppraisal: C lassroom  Faculty

< Input from Peer/Colleague for Faculty Appraisal

< Input from Community Partners for Faculty Appraisal

< Peer/Co lleague R eview of In structiona l Materia ls

$ Feedback  from Sup port Staff

Support staff can provide valid feedback for certain elements of faculty job roles.  Ad hoc groups

of both faculty and support staff worked on feedback instruments for the

appraisal process.  The end result is a single form that is appropriate for use for

by support staff to provide feedback for all faculty.  Current expectations of

faculty are reflected in the instrument developed by the ad hoc groups.

< Support S taff Appra isal of Facu lty

$ Feedback  from Lea rner/Client 

Learner/client feedbac k is gathered on a regu lar basis.  The faculty me mber and su pervisor 

determine which form(s) are most appropriate, based upon the faculty assignment.  Ad hoc

faculty groups designed a variety of appraisal forms to address these differences while gathering

valid and useful feedback.  The current expectations of faculty in various areas are reflected in the

instruments developed by the ad hoc groups.

< Learner/Client Appraisal of (job title)

< Student Appraisal of Classroom Teaching

< Student Appraisal of Teaching in an Open Lab

< Client Appraisal of Training

$ Feedba ck From  SelfCThe Po rtfolio

The facu lty survey sh owed th at there is stron g agreem ent that Aself@ is an important source of

information about all aspects of job performance.  To make this feedback more relevant and

useful for appraisal purposes, it has to be given in a manner that provides information about the

multitude of job types and encourages and promotes personal growth.

$ Other Aquick@ feedback instru ments

Classroom faculty from around campus have developed a variety of methods for getting

meaningful learner feedback with a minimum time investment.  These processes allow the

inform ation ga ined to i mm ediately  impa ct instru ction. 

Professio nal Dev elopm ent Initiativ es and F aculty A ppraisa ls

$ Small G roup In struction al Diagn osis

Although not developed during this appraisal revision, the Small G roup Instru ctional Dia gnosis

(SGID) is an excellent source of learner feedback that allows for immediate incorporation of the

ideas an d sugg estions  into the  classro om.  SGID  is a formative process that uses small group

discussion among students to provide feedback to an instructor through questions designed by the

instructor and tailored to the particular class.  Feedback from this process is confidential and

given directly to the faculty m ember.
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$ Instructional Stra tegies Institute

The Instructional Strategies Institute is a professional development program for all trial service

faculty. The  curriculum  for the institute  was desig ned to align  with imp ortant com ponents

identified in the appraisal of classroom teachers.  Sessions focus on classroom organization,

creating a positive learning environment, teaching/learning styles, assessment of student learning,

and ac tive lear ning tec hniqu es.   

$ Institutional Summary Data of Student Appraisal of Classroom Teaching

The Ac ademic  Affairs Sta ff and Org anizationa l Develop ment of fice uses the  Summ ary Repo rt to

identify  relative  strength s and w eakne sses of c lassroo m tea ching a s perce ived by  studen ts.  

Feedback and training  is provided to faculty in specific areas which show the greatest need for

improvement.  Over a two year period, significant improvement was documented in the targeted

areas o f the stud ent app raisals, p articula rly in the  areas o f instruc tor feed back.  
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STANDARD ONE-INSTITUTIONAL MISSION AND GOALS, PLANNING
AND EFFECTIVEN ESS

Linn-Benton Community College has not revised its Institutional Mission and Goals Statement since the

full-scale visit in October 1997.  Nevertheless, the College=s Institutional E ffectivenes s program  does call

for the College Board of Education to adopt college-wide action goals every two years.  The chronology

that follows sets out the College=s Institutional Effectiveness program and reveals how the college-wide

action goals guide the work of the College.

October of Odd-Numbered Years : The Co llege Boa rd of Edu cation ado pts college- wide actio n goals to

guide the w ork of the C ollege for the  next two y ears.  Colleg e-wide ac tion goals m ust be con sistent with

the overall Institutional Mission and Goals of the College, and are informed and shaped by data gathered

from the previous cycle of institutional effectiveness planning, and by current opportunities and

challenge s within the  environm ent.

October to  Decem ber of Odd -Numb ered Years: All instructio nal departm ents and se rvice depa rtments

review the college-wide action goals established by the Board of Education.  Through departmental

meet ings, de partm ental go als are e stablish ed to ad vance  one, or m ore, of th e colleg e-wid e action  goals. 

Each departmental goal must include measurement strategies and timelines.  Departments must develop

goals that are consistent with the Board of Education college-wide goals, but are free to also develop

additional goals that advance a particular interest of the department.  Departmental goals must be

subm itted to th e appro priate V ice-Pre sident b y Dec emb er 1 of o dd-nu mbe red yea rs.  

February  of Even-Nu mbered  Years: Directors of various departments provide progress reports to Vice-

Presidents on status of goals.

May of E ven-Num bered Yea rs: Directors of various departments provide progress reports to Vice-

Presidents on status of goals.

July of Even-N umber ed Years: Institutional Research Office produces annual data report on college-

wide success indicators (e.g., student retention rates, program graduation rates, licensure exam pass rates,

etc.).  Report supplements departmental goal work and becomes another important data source for the

eventual establishment of college-wide action goals.

February  of Odd-N umber ed Years: Directors of various departments provide progress reports to Vice-

Presidents on status of goals.

May of O dd-Numb ered Years:   Directors prepare a comprehensive summary of their department=s work

on college-wide goals covering the past two years. All reports are gathered in a single document and

distributed college-wide.

July of Od d-Num bered Yea rs: Institutional Research Office produces annual data report on college-

wide success indicators.

August of O dd-Num bered Yea rs: President, Vice-Presidents, all directors, and several faculty and

classified staff members meet in a retreat setting to review the summary reports that have been prepared

by the d irectors  and all o ther sou rces of d ata on th e  prior tw o years  of goal  related  activity .  
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Accomplishments and shortcomings are noted; group process produces suggestions for a new round of

college-w ide action g oals.  Sugg estions are p rovided to  the Colleg e Presiden t.

August of O dd-Num bered Yea rs: President reviews results of the retreat and formally considers the

suggestions made by retreat participants for a new set of college-wide action goals.  President prepares a

tentative list of college-wide action goals that he believes to be appropriate for the next two years.

September of O dd-Numb ered Years:  President sh ares his draf t list of college-w ide action g oals with

faculty, staff, and management at college inservice meeting.  Goals are discussed and critiqued by each

department; directors report back to the President on suggested changes, additions, deletions.  President

finalizes list of proposed college-wide action goals.  Board reviews President=s proposals and endorses a

final version; cycle is com plete (see top).

The six college-wide action goals for 2001-03 are included as Appendix C to this report.  The various

departmental goals that have been adopted to support these college-wide action goals will be available for

review by the visitation team.  Also included as Appendix D is a graphic that illustrates the process

described above; this graphic also reveals when in the two year cycle Program Review data is collected

and fed into the overall IE process.

The College has worked for over seven years to arrive at this fully developed system of Institutional

Effectiveness.  While not perfect, it is a system that has become institutionalized and is now a routine

feature of college operations.  Every employee,  and every department, is expected to participate, and

because the college=s top leadership is fully invested in the  entire process, the effort is taken seriously . It

is absolutely clear that the College, as a whole, has become much more purposeful about pursuing

opportunities that have been identified through the goal setting process.
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STANDARD  TWO-EDUC ATIONAL PROG RAM AND ITS 
EFFECTIVENESS

Graduation R equirements

Effective Summer 1998, the graduation requirement for demonstrating computer competency for the AAS

degree was changed.  We began to notice that more students were coming to Linn-Benton with computer
experience and expertise.  The Curricular Issues Committee was responsible for approving courses to meet
the computer competency requirements.  It created a cross discipline task force to develop new
requirements for computer competency.  The task force proposal was discussed and approved at Curricular

Issues and the  Acad emic A ffairs Cou ncil.

Currently, students in one or two year certificate programs and AAS degree programs take coursework that
develops computer skills specific to their field of study.  Advisory committees set the computer competency

criteria for the program.  The Curricular Issues Committee compares course outlines to the computer
competency criteria for each program to ensure that the competencies are being taught and assessed.

In 1997, LBCC w as still requiring students seeking an Associate of Arts (Oregon Transfer) degree to take
one cluster (9 credits) in the Arts and Letters/Social Science distribution plus an additional 3 credits outside
the cho sen clust er.  This r equire ment  was pa rt of the o riginal AA (OT)  degree .  It was diffic ult to ide ntify
clusters in a way that made sense to students and the cluster requirement was regularly being waived to allow

students to graduate.  After much discussion in Curricular Issues Committee, the cluster requirement was
dropped.  The requirement currently states that students must select a minimum of 9 credits with the same
prefix and a minim um of 3 credit ho urs with a different prefix.  This is more un derstandable to stude nts,
gives students more flexibility, and still requires students to gain some depth in a particular discipline.

Changes in Degrees and Certificates

Professional Technical degree and certificate programs are constantly changing to remain current with new
technologies and changes in the labor market.  LBCC has over 350 professionals who serve on Advisory

Committees for professional technical programs.  These advisory committees are critical in helping us

develop new programs to meet community employment needs and keep programs current over time.

Severa l change s have o ccurre d in AA S degre es at LB CC o ver the  last five yea rs:.

*  Animal Technology-Dairy Management Option, added;

*  Wine  and Foo d Dynam ics, added;  

* Construction and Equipment Technology program, added in 2000 in partnership with John

   Deere Corp oration, deleted in 2002 w hen John D eere sold its Regional dealerships;

*   Metallurgy and Materials Technology, suspended effective 2002-03.

There have also been some changes in certificate programs.  Machine Tool Technology now offers one-

year certificates instead of two year certificate programs.   The AAS and two-year certificate in Refrigeration,
Heating, and Air C onditioning programs w ere eliminated, leaving a one-year certificate. This progra m also
changed its name to Refrigeration, Heating, Ventilation and Air Conditioning.  Studies of student retention,
employer satisfaction, and student satisfaction indicated that students in both these programs were getting
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jobs after  one yea r and no t comp leting the  progra m.  Bo th pro grams  offer som e credit  course s to help

curren tly emp loyed w orkers st ay curr ent with  the tech nology.  

New  one-yea r progr ams in t he last five  years inc lude O ccupa tional Sk ills Trainin g Certifica te, Juve nile

Corrections, and Civil Engineering Technology.  The Nursing program added a one-year option in Practical

Nursing, which is the first year of the AA S in Nursing.  The W elding program ad ded a one-year certificate

option to its AAS and two-year certificate.

Several programs have made changes to curriculum and changed their title as a result.  The Business AAS

and Supervisory Management AA S combined into one degree called Business and Supervisory
Managem ent.  The Educ ational Assistant program be came the Instruc tional Assistant program, rem aining a
one-year certificate.  The Engineering Graphics Technology program changed its name to Drafting and
Engine ering G raphic s Tech nology p rogram  in orde r to em phasiz e the dr afting com ponen t of the p rogram . 

The Legal Secretary p rogram upd ated its name to Legal A dministrative Assistant.

Program faculty are in the process of developing a Radiologic Technology two-year certificate and a one-

year Public Safety Dispa tcher program .  Both of these program s have strong support from  local employers.

LBCC has strengthened articulation programs with Oregon State University over the past five years.  OSU
is located 10 miles from LBCC and many students attend both institutions.  Because of our close proximity,

both institutions see the benefit of aligning programs an d student services so students can  easily attend both
schools.  The Dual Admissions and Enrollment program allows students to complete one application and

pay one fee for both schools.  Students can combine credits from both schools for full-time status for
Federal Financial Aid or for maintaining status as an international student.  Students can take classes at

LBCC a nd live in OSU  residence halls as well as access student services on b oth campu ses.

Several new AS  degree options have b een developed  as a result of this increased coordination.  The se

include Agriculture, Chemistry, Exercise and Sport Science, General Science, Photography, Physics and

Tech nical Co mm unicatio ns.  

The A S in He alth Ca re Ad ministr ation, A S in Hu man P erform ance, an d the A S in Ch ild and F amily
Studies have been dropped.  The AS in Spanish changed its title to Foreign Language.  The AS with major

emphasis in Public Health and Health Education became Health Promotion and Education.  Many of the

AS degree options that were offered in 1997 have been altered to more closely align with OSU programs or

those o ffered b y other  four-yea r institutio ns. 

Summer session credit courses are scheduled to help students fill in degree requirements that they may not

be able to schedule during the academic year and to give high school students the opportunity to get a head

start on their college education.  The p rogram has not ch anged substantially in the past five years.

LBCC d oes not provide corresp ondence cou rses as such, nor do we h ave international credit program s.

Distanc e Edu cation c redit offe rings hav e grown  mod erately.  In  1997  distance  offerings w ere pre dom inately

TV based.  Since 1997, the college has increased its WEB and com puter based classes.  The overwhelming
majority of students enrolled in these classes are students who live in the college district. We also have the
capability to send classes from our main campus to several outreach locations using microwave television

technology.
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Faculty are encoura ged to develop new  courses and m ove current courses to W EB delivery throu gh

curriculum development funds.  These funds are managed through the Office of Staff and Organizational
Deve lopm ent.  Fac ulty sub mit pr oposa ls describ ing the cu rriculu m tha t will be d evelop ed and  work c losely
with our media staff for the technology support needed.

LBC C is in the  proce ss of estab lishing an d assessin g progra m and  institution -wide le arning o utcom es. 

Please see the response to G eneral Recom mendation 1 for m ore information abou t these efforts.
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STANDARD THREE-STUDENTS

The Student Services division encompasses the following services: Admissions, Registration, Financial

Aid and Veterans, Counseling, Advising, Career Center, Job Placement, Student Assessment, Office of

Disability Services, Learning Center, Library and student non-academic programs (Student Life and

Leadership, Multicultural Center). The Student Services Division is also the home to a number of

instructional programs including GED, English to Speakers of Other Languages, Adult High School

Diploma, Developmental Studies, and Cooperative Work Experience, Occupational Skills Certificate and

Employment Skills Certificate.

There have been a number of changes within the Student Services Division since the last accreditation

visit. The division has been highly involved in providing support for external partnerships such as the

LBCC/OSU  (Oregon State University) Dual Admissions and Enrollm ent program. The division has also

expande d support f or One S top Cente rs and the W orkforce In vestme nt Act. Furth er, the num ber of shor t-

term training programs has dramatically increased to meet local training needs which in turn has

significantly impacted the Admissions, Financial Aid and Cooperative Work Experience offices.  To meet

the changing needs of students, campus, and community, there have been some organizational changes

within the division. One such change was the addition of the Library to the Student Services Division as

part of a  college -wide  reorga nizatio n. 

The Student Services division has also developed the capability to provide services on-line. A student

may apply for financial aid, admissions, be oriented, advised and register via the web. Web development

has helped  stretch resou rces to deal w ith a spiraling  upward  enrollm ent.

In 2000-2 001 the S tudent Ser vices Div ision em barked o n a strategic p lanning pr ocess to critic ally

examine its organizational structure and function. The process confirmed that the present organizational

structure of the division generally provides excellent communication; staff morale is positive and the

structure allows for an efficient and effective delivery of services.  There were some recommendations

resulting fro m the stra tegic plann ing proces s that wou ld further stren gthen com munic ation and o verall

functioning of the division. For example, staff voiced a need for more cross-training and cross-awareness;

therefore, during the 2001-2002 academic year, extensive training opportunities were provided for

Stude nt Serv ices and  Exten ded Le arning  staff. 

The LB CC/OS U Dua l Enrollm ent progra m wa s implem ented in the  Fall 1999  to provide  students w ith

better, access to services at both schools. This program started with a pilot of 70 students; now

approximately 1700 students have been admitted into the program. To implement this program,

enrollment systems and processes needed to be redesigned to comply with policies and administrative

rules at both schools.

To deal with the demands of new program s with approximately the same level of staffing, Admissions,

Registration and Financial Aid have turned to technology. The Touch-Tone Registration system was

implemented shortly after the last site visit. In the summer of 1999, grade scanning was implemented and

all commonly used enrollment forms were made available on the college=s website. In the fall of 2000,

Web Registration was introduced and an on-line version of new student orientation. In summer of 2001,

placement tests became available on-line, thus allowing students to fully complete the admissions process

and register for classes without ever coming to campus. Students may now apply for federal need-based

aid, on- and  off- cam pus schola rships, com plete loan p romisso ry notes, con duct loan e ntrance an d exit

interviews and monitor their student loan indebtedness all on the web. Students may purchase their books

through an on-line textbook reservation delivery system.
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The Banner Financial Aid Module which was implemented four years ago, provided the capability to tap

into the college=s integrated man agement inform ation system. As a  result, manual proce sses were

automated and the office=s capacity to accommodate record growth in  applications and recipients during

the past three years with no increase in staff was possible. It further supported the LBCC/OSU Dual

Admissions and Enrollment program and allowed for the exchange of information necessary to package

aid at both schools.

In the Spring of 2002, an electronic degree audit system was introduced to expedite the processing of

degree checks. To expedite verifications and certifications of a student=s enrollment status, Registration

has tested o ur data exc hange an d we are n ow using  The Clea ring Hou se. Plans are  underw ay to begin

implementation of EDI/SPEEDE, the electronic transcript exchange, to increase staff efficiencies and

provide more timely service to students. Compliance with SEVIS, the new reporting and tracking

requirements for foreign students is also being addressed.

Admissions is also committed to providing support for the college=s diversity initiatives and has

established  relationship s with m any Nativ e Am erican tribal c ontacts resu lting in invitatio ns to particip ate

in tribal career/college events. The college is also attending Hispanic focused events and was recently a

host in collaboration with OSU, to a number of USBT Overseas Educational Advisors from Russia,

Australia, Peru, Yemen, Korea,  Lithuania and South Korea.  In 1999 the college became a member of

Study Oregon, a consortium of Oregon colleges and universities, with a mission of recruiting

international students. This organization has sent delegates to International Career Fairs in Japan, China

and Mexico with information on LB CC as well as all member colleges.

Substantively there has been little change in grading practices. LBCC still grades on an AA@ to AF@ scale.

However, there has been clarification of the AY@ and AWP@ grades through the Instructional Standards

Committee so that the application of these grades will be more consistent across campus. The repeat

grade replacement policy was modified in Spring 1999 to allow students with AB@ or AC@ grade to rep eat a

class once for a better grade; students with a AF@ or AD@ grade are now a llowed mu ltiple attempts. Further,

there has been modification in the way that grades are processed. Rather than being manually entered,

they are now scanned into the system.

In 1999 construction was completed for a new Student Union, which faces the Courtyard.  This new

location is more visible to students and since its inception there has been an increase in student

involvement in activities and the governance. For example in 1997 a number of positions in student

government were left vacant during the year due to lack of interest. This year all positions on both the

Assoc iated St udent G overn men t and St udent P rogram ming  Board  are full. 

In 1997, one manager and a secretary provided support for the Office of Student Life and Leadership.

Today, two othe r contracted positions hav e been added to the  staff.

In 1999, the Student Ambassador program was implemented to provide support for the recruitment and

retention of  students. Re tention figu res increase d significan tly from 2 8 percent o f admitted  students

continuing for three qu arters in 1997 to 48 perc ent persisting for three quarters in 20 00. Amba ssadors

make c alls to new  students to re mind th em of tim elines and s ervices, lead  campu s tours, particip ate in

New  Studen t Orien tation an d prov ide coo rdinatio n for co mm unity se rvice pr ojects.  

The Multicultural Center was established in 1999, at the request of students, as a replacement for the

Women =s Center. The Multicultural Center has become a very dynamic center on campus hosting

workshops and seminars and provides a safe place for students to discuss and learn about cultural issues.

Further, the center has provided many of its cultural events in collaboration with educational and
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comm unity partn ers to share c osts and res ources. Fo r examp le, the My stical Arts of T ibet was b rought to

LBCC in partnership with Oregon State University, Linfield College and a host of comm unity supporters.

Approximately 3,972 college and community members participated in this event. Another example of

stretching resources through collaborative partnerships is the Study Abroad program which is hosted by

the Ce nter in c oordin ation w ith Ore gon St ate Un iversity . 

With the establishment of a new Multicultural Center, a review of the mission for the Diversity and

related comm ittees took place to identify areas of re dundancy, ensu re efficiency and that all areas w ere

represented. Recommendations from the review committee were approved and the previous committee

structure was replaced with a Multicultural Council. The Council is charged with providing the vision,

leadership and outcomes standards for campus cultural issues, as well as promoting an environment that

incorporates knowledge and understanding with an emphasis on cultural competency. The following

subcommittees report to the Multicultural Council: Access and Academic Programming; Gender Equity;

Multicultural Scholarship; Disability Awareness; Workforce Diversity. One of the significant

accomplishments of the Multicultural Council was the institution of a Diversity Scholarship. The Director

of Stud ent Life  and Le adersh ip and a  couns elor co- chair th is coun cil.  

In 1999, the Student Orientation program was revised as students and faculty had voiced concerns that the

previous orientations were boring and students didn=t retain the information. The New Student Orientation

has studen t ambas sadors pro viding a ca mpus to ur, and stud ents me et in small g roups w ith their faculty

advisors. Students also receive better information on transferring to Oregon State University as a result of

the LBCC/OSU Dual Admissions and Enrollment Program. This program has created opportunities for

advisors fro m both  institutions to b ecome  more fa miliar w ith individu al requirem ents and d evelop cle arly

defined articulation guides.  Student and faculty comments on these changes have been very positive.

Although the Bookstore is part of the College Services Division, it will be included in this report because

of its ties with enrollment management. The Bookstore has developed systems to provide students and

staff with better service to enhance customer satisfaction: on-line textbook reservation system; campus

delivery system; extended operating hours; promotion of a book buyback program; Exceptions Review

Committee; and the formation of the Bookstore Advisory Committee and the establishment of annual

scholarships to suppo rt student enrollmen t/retention. Student use indicates that the se new chang es are

welcomed. For example, an on-line textbook reservation system was installed in fall 1999 and has grown

from  52 ord ers to 76 1 order s by fall o f 2001 . 

The Learning Center has also expanded services to students through the development of a Reading and

Study Skills Lab, and a Science Desk. Further, the Learning Center is coordinating with the College

Asses smen t Cente r to proc tor cou rse plac emen t tests at tim es whe n the A ssessm ent Ce nter is no t open. A

Learning Cen ter Advisory Co mmittee ha s been created to prov ide direction for the Learnin g Center.

Service areas are branching out into other areas of the college and community. In the past five years,

counselors have continued to work even more closely with their liaison divisions by providing

consultation on retention and student behavior problems. Counselors have become integral members of

their liaison divisions. They serve as guests lecturers in the classroom, sit in on department and division

meetings, and pro vide onsite advising an d career counseling. T hey even help de sign curriculum fo r Apre@

programs. Through these efforts counselors provide an environment for student success, as well as on-

going support for student development. Counselors are dedicating more time at the college=s Extended

Learning Centers and advise Hewlett Packard employees onsite. Also at off-campus sites, Career

Employment Specialists represent the college at the three Workforce Development Centers in Linn and

Benton c ounties. Th is has create d greater co mm unity conn ection with  the college  and supp orts the goa ls

of the W orkfor ce Inve stmen t Act. 
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In addition to adding serv ices, the division has identified wa ys to resolve problem s and becom e more

accounta ble. The Fin ancial Aid  Office no w include s a credit histo ry rating as a  factor in the d ecision to

process stu dent loans . After nearly  a decade o f unaccep tably high fis cal year co hort studen t loan defau lt

rates, the college=s annual d efault rate ha s been belo w 5 perce nt for each o f the past thre e years. Th is is

significantly less than the national average for two-year colleges. Another change within the Financial

Aid Office has been additional responsibilities in publicizing and disbursing virtually all of the college=s

scholarships. The college felt that consolidating efforts would provide better information and access for

students. Fu rther, Financ ial Aid is in the  process of  developin g an interac tive institution al scholarsh ip

database to provide better student service and ease the workload within the Financial Aid Office.

Finally, the increase in students has had a significant impact on all areas of Student Services. For

examp le, the num ber of CP T placem ent tests has in creased b y 67 perce nt, from 3,0 76 in 199 6-97, to

5,138 in 2001-02. Another example is the Office of Disability Services which is now serving

approximately 290 students each year (56 percent above previous accreditation report) providing

accommodations based on individual student needs. This might be attributed to the overall college

grow th, as we ll as incre ased co mm unicati on with  the loca l high sc hools a nd age ncies.  

Adult Basic Skills Development:  This department has strengthened student learning and student

development through continuous improvement of all its programs. Department curriculum committees

were formed to revise English for Speakers of Other Languages, GED and Adult High School Diploma

curriculums to reflect various state and national standards, as well as be in step with LBCC=s outcomes

project. Co mm ittees mad e strides in de fining prog ram ou tcomes , perform ance tasks  and authe ntic

assessm ents. Secon dary stand ards curricu lums ha ve been su bmitted  to the state for a pproval.

Six department instructors participated in Ruth Stiehl=s outcome workshop. This group began the

outcomes process for ABSD and observed other departments working through the later stages of the

outcomes process. This work will continue during the fall 2002 inservice. Outcomes have been identified

and the department is in the final stages of mapping.

All progra ms hav e fully imp lemente d the Trac king of Pro grams a nd Stude nts (TOP S) accou ntability

system. Instructors are required to be trained and certified for delivery of the standardized assessment

tools. Student goals are identified upon entry into the program and matched against performance

meas ures. Th e core p erform ance m easure s indica te the pe rcent of  studen ts who  . . .

$ demonstrate one or more skill levels gained in reading writing, math, speaking or

 listening;

$ obtain a GED or Secondary School diploma within six months following exit date;

$ obtain a job  by end of th e first quarter a fter the prog ram exit;

$ remain e mploy ed in the third  quarter after  the progra m exit;

$ enroll in a post-secondary education program or an occupational skills training

 program.

Data from the TOPS system  is used to guide the continuous improvement of all our ABSD p rograms.

Cooperative Work Experience: In the last five years there have been a number of changes in the CWE

program. A Service Learning program has been added to support instructional programs on campus and

in particular, L earning C omm unities. In add ition, two instr uctional pro grams, O ccupation al Skills

Training and Employment Skills Training, were designed to train students to become employable in a

relatively short time and to support the Workforce Investment Act. In 2000 the college was awarded a

two-year grant from Vocational Rehabilitation which provided a .5 faculty member to coordinate training
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for their clients . CWE  faculty plan  to attend train ing session s on outco mes ass essmen t during fall

inservice and then begin to identify outcomes.

Developmental Studies: Enrollm ent in Dev elopm ental Studie s classes ha s increased  significantly  in all

subject areas partially due to new course offerings. WR095 provides a needed transition between the

existing WR090 course and w riting courses offered by the English Department. A new foundation course

for reading and writing skills, RD070, has met the needs of students with low scores on the college

placem ent test.

Collaborative linkages with other departments have also increased. A multi-year project partially funded

by an NSF grant embedded study skills strategy instruction into developmental algebra classes and is now

self-sustaining in the Math Department. An ongoing project in collaboration with the Education

Department continues the work begun in the Human Resources Learning Community and has expanded

to provide a similar linked set of courses for at-risk Education students with low entry placement test

scores.

Developmental Studies has spent the past year developing its program outcome goals. One of the

members of the Developmental Studies Department attended the training offered by Ruth Stiehl and has

assum ed a leader ship role in m oving this p rocess forw ard. Plans ar e underw ay to ma p courses d uring fall

inservice, followed by ide ntification of course outcom es during the rest of the year.

FIRST TIME FRESHMAN APPLICATION

Current e nrollmen t figures com pared w ith those rep orted in the la st institutional s elf-study rep ort.

01-02 00-01 99-00 98-99 97-98

Admitted 4866 4869 4222 3591 3685

Enrolled 3404 3306 3075 2598 2608

96-97 95-96 94-95 93-94

Admitted 3289 3497 3297 3294

Enrolled 2360 2567 2344 2343
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STANDARD FOURBFACULTY

Linn-B enton C omm unity C ollege con tinues to  be serve d by an  excellent fu ll- and pa rt-time fac ulty.  Facu lty

mem bers ar e well qu alified, exp erienced , and ded icated to stu dents an d their su ccess.  

Policies Affec ting Faculty  

The college adopted a new organizational plan in September, 1999. (See Appendix E)  The organizational

plan reduced the size of instructional divisions and clustered disciplines and programs in smaller, more

cohere nt units.  T his orga nization  has enc ourag ed mo re collab oration  and inte gration  amon g progr ams. 

The new academic groupings are headed by Directors, who report directly to the Vice President for

Academic Affairs, thus creating a flatter administrative structure more conducive to participatory

governance.  Faculty continu e to serve as Departm ent and Program  Chairs, who w ork cooperatively across

organizatio nal lines witho ut undue  bureaucr atic barriers.  Fac ulty participate r egularly in aca demic

planning, curriculum development and review, academic advising, and in the governance of the college

through its extensive comm ittee structures.

Recruitm ent and R etention of F aculty

LBCC ha s met the challenge of replacing numerous retired faculty over the past five years.   Faculty salaries

and benefits are competitive and adequate to attract and retain faculty.   Strong recruitment efforts and a

strengthened orientation and professional development program for new faculty have ensured that the

quality of instruction has not been compromised.  Over 40 percent of faculty have been at the college for

less than five years, which is comparable to past years= data on staff longevity.  Although this data does not

suggest significant differences in longevity, many retirees were long-time employees, taking with them

considerable expertise, experience, and knowledge of LBCC culture.

Professional Development

An important part of the reorganization plan was to strengthen staff and faculty development.  Over the

past five years, the college has increased its commitment to new faculty orientation and professional

development.  As part of the college=s Institutional Effectiveness program, professional development is one

of the six college-wide goals.  Below are two examples of the college=s efforts in this area:

$ Instruc tional S trategies In stitute. LBC C pro vides a da y-long o rientatio n prog ram fo r all new  faculty. 

 This orientation program has been expanded to become part of  an Instructional Strategies

Institute.  T he 30 h our cu rriculum  for the in stitute is des igned to a lign with  impor tant com ponen ts

identified in the faculty appraisal process.  In support of this program and their need to acquaint

themselves to their new work situation,  all new faculty are granted a reduced work-load during

their first ter m of em ploym ent. 

$ Leadership LBCC.   This is another professional development  program which helps employees

integrate into the co llege culture.  Ma nageme nt, faculty and cla ssified emplo yees participa te in this

year-long activity designed to improve leadership skills throughout the organization.   Over 65

emplo yees ha ve partic ipated in  this program s ince its ince ption.  

 

Evaluation  of Faculty

Over th e past five  years, the  college ha s devoted  a substa ntial am ount o f time rev iewing  and rev ising its

policies a nd pro cedure s which  provid e for the e valuatio n of facu lty on a co ntinuo us basis .  An in-d epth
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explan ation o f this review  is provid ed in the r espon se to Ge neral R ecomm endatio n 2 in th is repor t. 
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STANDARD FIVE-LIBRARY AND INFORM ATION RESOUR CES

The Library and Media Services organizational structure has changed within the past five years.  The Library

has bec ome its o wn de partm ent and  joined th e college d ivision o f Studen t Services  in the sum mer of  2000 . 

With this new merger the Library reports to the Dean of Student Services.  This structure provides better

coordination with the Learning Center and Enrollment Services for staffing and integration of services.  For

example, the Library Computer Lab purchased software to support activities that also take place in the

Learning Center.  Library Staff have been trained to help students search and register for class through the

web Student Information System.   Further, this merger has allowed for a closer tie between the Library and

Multicultural Center for development of materials to support programing and instruction.

Media Services was merged with Computer and Communication Services in the summer of 2000 to become

Informa tion Services a nd now  reports to the V ice President for  Admin istrative and Stu dent Affairs.  T his

merger has improved support for students by allowing staff to be cross-trained and services to be more

closely integrated.

Library

In Fall 1999, the library facility was remodeled.  A new convenient entrance onto the courtyard, updated

reference and circulation areas, and new carpet and furniture were installed.  The project has made the

library much more visible and accessible to students and faculty.  The number of computer info-stations has

increas ed since 1 997 fr om eigh t to eighteen  with thre e of these  accessin g the online catalo g exclusiv ely.  

The professional library staff has remained at three FTE; however there has been a reduction in support

staff. This  includes  the loss a d epartm ent secre tary an d one h alf-time su ppor t staff pers on. 

The library has continued to maintain and develop an adequate book collection and access to online

resources.  Book purchases continue to support the curricular offerings as the budgets for these resources

have remained stable.  For example, the library has a standing order to receive all technology books in the

Sams Teach Yourself series from one of the largest and most successful computer book publishers.   Also,

librarians work especially closely with instructors in the Dental Assistant, Nursing and Emergency Medical

Technology programs to select resources to support these areas.  During Winter 2002 the EMT program

underwent an accreditation evaluation for which the library provided a list  of resources available to EMT

students and faculty, including sixty-three book titles and nineteen AV resources.  With the new

Multicultural Center the library has added more than 300 titles to the collection.

The online catalog has evolved from being solely an index to library resources.  In the recent year, over

1,200 electronic books or e-books have been Aacquired@ and these are accessible through the online catalog

full text.  These online books may be browsed or read from any PC  connected to the Internet.  The titles

selected in this Asub-collection@ cover the areas of the Northwest region, reference, and

computing/networking.  This latter group includes computer science and O=Reilly A ssociates  titles; 

O =Reilly is a premier information source for leading-edge computer technologies.  Also, online (Web) sites

have been  selected mon thly and linked  from the cata log to high-qu ality Web r esources on  current even ts in

the new s from aroun d the wo rld. 

While the book a nd media collections have grow n, the number of print periodical subscriptions (magazines
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and journals) has and  will decrease due to the availability and usage of full text databases (EB SCOh ost=s 

collection  of 19 d atabas es and E lectric Lib rary) an d also du e to ma terials an d services  budge t reductio ns. 

On the oth er hand, libra ry users resea rching onlin e in EBSC Ohost m ay access m ostly full text articles in

1902  period ical titles in th e datab ase M asterFIL E Prem ier and 1 691 in  Acade mic Sea rch Elite, fo r exam ple. 

In the newly acquired database, Vocational and Career Collection, 350 trade and industry related

periodicals are accessible full text providing coverage to industry specific data in fields such as nursing and

restaurant/hotel management.  The Nursing staff and students also may retrieve articles in the specialized

database, Health Sou rce: Nursing/Acad emic Edition, which includes 58 4 full text periodicals.  So, since

1997, technology has allowed this incredible increase in access to a wide range of periodical literature

located in subscription databases.  And, in contrast to the Web, many of these resources are peer-reviewed.

Needless to say, the CD-ROM databases of five years ago have been eliminated, replaced by online resources

that are mostly full text and available to staff and students from their offices and homes.  In addition to the

two mentioned above, the library subscribes to the following databases:  Oregonian Online, Criminal

Justice Periodical Index, Facts on File Reference Suite, and Encyclopedia Britannica.

New m edia an d equip ment a dded sin ce 199 7 includ e DV D an d mus ic CD  resour ces and  two D VD p layers. 

These continue to be acquired by Media Services then cataloged and added to our general collection.

In Fall 2000, the Inlex automated library system (on Adumb@ terminals with limited modem  access)

migrated to a TAOS online system.  This put the catalog on the Web for the first time, a distinct advantage

especially for distance learners.  The most recent improvements to TAOS this year have allowed us to put

our reserve materials online and to enhance the look and functionality of the catalog.

Presentations and instruction in the library continue to be held in the day and evenings.  Faculty are

encouraged to have students in the new Library Instruction Room for these classes.  Added this year were

HE225 classes, additional Culinary Arts classes, a session with the Model Arab League club, and one-on-one

research interviews with WR 123 students.  Library presentations to faculty and managers have been held at

the division leadership and Aca demic Affairs meetings.

Starting  last year, a ll new stu dent orie ntation s include  a short v isit in the libr ary as th ey tour th e camp us. 

The stu dent Aambassadors@ lead each group into the building where a librarian presents a brief overview

and hands a library guide and bookmark to each student.  The staff is enthused to be a part of the program

to make the library mo re visible and welcoming to ne wly enrolled students.

Media & Information Services

Since 1997, the college=s web presence has grown significantly, supported primarily by the Media arm of

Information Services.  Departments college-wide have developed web pages to deliver services and

information to students.  Significant improvements are:

$ The college catalog and schedule are available on the Web.

$ Most departments have informational pages about their services, programs and degrees.  An

initiative is underw ay to create a w eb page for  all instructors, inclu ding syllabi.

$ Students can register, print unofficial transcripts, review their financial aid and billing information

and pu rchase th eir text bo oks on line.  
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The library catalog and links to many other information resources are available online.

$ Student services information such as admissions, career counseling, tutoring and placement are

availab le on the W eb.  Ap plication  and oth er form s are ava ilable in P DF fo rmat.

$ Information about student life such as events, student clubs, performing arts, sports and student

government is available on  the college web pages.

The availability of this information 24 hours per day through the Web from home and business locations as

well as on campus is a significant improvement for students.  The college has also doubled the bandwidth of

our connection to the Internet to support the additional traffic these improved services have generated.

Additionally, Media Services sup ports online instruction, either as a distance education co urse or as a

supplement to Aface to face@ instruction.  Support is available for any faculty member to develop a web-

based course themselves or to utilize the Blackboard7 course m anagem ent software .  The nursin g program  is

especially invo lved in using B lackboard .  Media Ser vices also sup ports studen t email and elec tronic

discussion boards for selected courses as well as online testing.

Starting in 2000, LBCC began using a microwave television transmission system to deliver classes taught on

the main campus to our three outlying centers.  We are continuing to develop partnerships with local high

schools, hospitals and fire stations to deliver this type of instruction at their sites.

We now have 50  classrooms (up from 4 in 1997) with permanent multimedia equipment including a

computer with DVD and VCR players, a projector and an AElmo@ overhead to project printed material and

actual o bjects suc h as au to parts o r biolog ical specim ens.  The re are als o 12 m obile car ts so that v irtually

every classroom can use the multimedia equipment for instruction.  A student technology fee was

established in 1995 to fund this equipment and to establish a college-wide replacement schedule for

instructional media equipment so that this equipment could stay current.  Through general funds, we have

also esta blished a  faculty m edia lab  so teach ers can le arn to u se the m edia equ ipmen t and pr epare m aterials

for their courses and students.

The pe rman ent med ia staff ha ve been  funded  full time b ut are on ly barely  able to k eep up  with dem and. 

However we have been able to leverage grant money to hire a second web developer and a part time

technicia n to sup port the  instructio nal TV  course s.  

The Computer and C ommunications Services arm of Information Services continues to provide centralized

services to support both instructional and administrative computing.  In 1997, funding and management of

the computer base was centralized.  The Computer Resource Management C ommittee (CRMC ) composed

of representatives from all areas of the college helps the director of Information Services to coordinate the

centralized computer equipment budget.  The role of this committee has greatly expanded in centralized

allocation of resources.  All computers are now on a replacement schedule and growth of the base of

computers is coordinated with staff support.  In 1997, this resulted in placing a networked computer on

every contracted faculty and staff desk.  This has allowed the college to be more effective in communication

and preparation of instructional materials.  It has evened out the availability of computer technology so that

all programs benefit equa lly from the ongoing technolog y investments.

Since 1997, the base o f computers directly suppo rting students has grown b y 53 percent to 730  computers.

This grow th has been  in both gene ral education  classroom s/labs and  in small labs tar geted to specific

progra ms, esp ecially vo cationa l areas.  Fo r exam ple, the N ursing la b has in crease fr om 7 to  12 statio ns. 

There are now student stations located in program areas formerly considered unlikely to use computers
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such as  Weldin g, Auto motive  Techn ology/ Diesel a nd Cu linary A rts.  All of th ese station s are con nected to

the college network and ha ve Internet access as well as software specific to the instructional progra m.  As a

conseq uence o f the grow th in com puters a s teachin g and lea rning to ols, the cam pus ne twork  has exp anded . 

All buildings are now wired for network access, including most classrooms.  We have also installed frame-

relay T1 lines to each center for network connectivity.

In 1995, the main campus phone sw itch was replaced and voice mail services became available.  We have

continued growth in use of voice mail, especially for part-time faculty. Since 1997, we have installed new

equipm ent and  voice m ail at the thr ee exten ded lear ning cen ters as w ell.  With th e widesp read av ailability

of voice m ail and e mail, stu dents = access to f aculty ha s greatly im prove d.  

We have ad ded registration and grade inform ation via telephone for students as w ell as Web access to these

functions.  Due to the rural nature of our district, it was deemed important to have both telephone and

Web access.  Payments using credit card can also be made by phone.

Staff assistants directly supporting student computer use in various instructional programs have increased

from 6 to 10 since 1997.  These staff continue to be decentralized and report to their individual

instructional program however they are coordinated centrally by the network administrator in Information

Services.  Centralized support staff have increased by one in the networking/PC support area and one for

the administrative management information system.  Recruiting qualified technical staff and finding

affordable ongoing professional development remains a challenge.
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STANDARD SIX-GOVERNANCE AND ADMINISTRATION

Linn-Benton Community College continues to be served by a locally elected seven person Board of

Education.  State-wide coordination of community colleges is achieved through the rules and policies of

the Oregon State Board of Education.  State law, in a general sense, assigns responsibility for the day-to-

day governance of community colleges to locally elected boards (e.g., personnel decisions, tuition

policies, management of physical facilities, program offerings).  State Board powers take the form of

degree and certificate program approval, distribution of state appropriated budget resources, and

enrollment accounting (eligibility for payment) guidelines. This general governance scheme for Oregon=s

community colleges has not changed since the college=s full-scale visit in 1997.

The college has, however, made some significant changes in its administrative structure within the last

four years.

In 1997, the major instructional areas of the college were organized under four deans; three of these deans

were responsible for on-campus degree and certificate programs and the fourth dean was responsible for

evening programs and community centers.  Retirements and resignations of three of these four deans

created an opportunity to rethink the organizational structure of the college.

After a full year of review, the President announced a reorganization of the college in 1998.  Under the

new structure, the three large on-campus instructional divisions were divided into five smaller divisions

and directors were appointed for these divisions.  The extended learning center directors also assumed

greater autonomy.  The new organizational structure was designed to provide Acloser to home@

administrative support for instructional departments.  All of the instructional departments were assigned

to report to the Vice-President for Academic Affairs.

The 19 98 reor ganiza tion also  affecte d the ad minis trative a nd stud ent serv ices side  of the or ganiza tion. 

Contracted training and the Family Resources Department were moved from their former instructional

divisions to  the adm inistrative an d student se rvices unit.  R esponsib ility for the Lib rary was a ssigned to

the Dean of Student Services.  Instructional Media was combined with the Computer Services department

and now repo rts to the director of comp uter services.  College Serv ices (grounds, ma intenance, auxiliary

enterprises, security), human resources, business and accounting, community partnerships, and student

services join the other just mentioned departments in reporting to the Vice-President for Administrative

and Student Affairs.

The President designed the jobs of the Vice-Presidents to intentionally overlap.  There are service and

instructional components in each position and it is the expectation of the President that these two key

administrators will operate in a collegial manner to advance the overall interests of the college.

In 2000 th e Presiden t reestablishe d the positio n of Exec utive Assis tant to the Pre sident and  added the  title

of Dean of College Advancement to oversee the college foundation, institutional research and grant

development.  The college also initiated its first private major gift campaign through its foundation.

As with any reo rganization, the change s in 1998 created som e anxiety on the part of facu lty and staff.  In

a relatively short period of time, however, these anxieties dissipated.  The college is unaware of any

residua l dissatis faction  with th e new  organi zationa l structu re.  
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STANDARD 7-FINANCE

In the past eleven years tw o property tax m easures, Measu re 5 and 47/50, we re passed by Ore gon voters

that resulted in dramatic cuts in local property tax revenues to community colleges and local

governm ents.  The first m easure, M easure 5, w hich passe d in 1990 , required a 5 0 percent re duction in

local prope rty taxes ov er a five yea r period w ith the losses to  comm unity colleg es replaced  by state

revenues .  The secon d meas ure, Me asure 47/5 0 which  passed in 1 996-97 re quired pro perty tax va lues to

be reduced to 90 percent of 1995-96 values, mandated a statewide decrease in tax levies of 17 percent and

changed the tax structure from a levy system to a rate system.  Measure 50 resulted in the college being

assigned a  perman ent tax rate o f .5019 per $ 1000 of a ssessed va lue and res tricts future an nual increa ses in

assessed property values to a cap of no more than 3 percent.  Prior to the two measures, the college

received approximately 45 percent of its operating revenue from local property taxes.  Currently the

college receives approximately 16 percent from local property taxes.  State funding has replaced a large

proportion of the lost property taxes but has not covered all the losses due to state appropriation

reductions and statewide enrollment growth.

Historically, tuition and fees have been increased reluctantly in accordance with the college=s Afair share@

policy of students providing 20-25 percent of the total cost of their education.  There was concern that

Measure 47 might restrict the college=s ability to incre ase tuition, ho wever, this p rovision w as not uph eld

and tuition rates were increased $2 in 1996, and $1 in 1998 and 2000.  Due to decreases in state funding

the Board  has also ap proved a  $4 increas e for 2002 -03 while  at the sam e time m aking $1.3  million in

budget reductions.

LBCC=s full-time equivalent (FTE) enrollment was fairly stable during the 1990=s and consistently met

tuition generation projections.  Enrollment increased almost 10 percent in 1999-2000, 3 percent in 2000-

01 and 2 percent in 2001-02.  While demand continues to increase, in light of budgetary reductions

already  imple men ted, no e nrollm ent incr ease ha s been p rojecte d for 20 02-03 . 

Orego n imp leme nted a n ew fun ding fo rmula  for the d istributio n of state  aid dur ing the 1 995-9 7 bienn ium. 

The formula utilized an equalization method designed to bring all colleges closer to a statewide average

revenue per FTE.  A smoothing strategy was incorporated which included using 40 percent of current

year FTE, 30 pe rcent of prior year FTE  and 30 percent of Aprior, prior@ year FTE.  However, Oregon=s

fundin g has n ot kept p ace wi th the sta tewide  enrollm ent gro wth ex perien ced in th e last fou r or five y ears. 

This has resulted in net declines in state funding per FTE.  The inflation adjusted reimbursement per FTE

has eroded by $278 from the 1997-98 level of support.  In response, for the second half of the 2001-03

bienni um, en rollm ents ha ve bee n capp ed for re imbu rsem ent pur poses.  

LBCC=s strong financial  posit ion has enabled i t to retain a relatively stable financial  base during a t ime

period when the Oregon and national economies are in recession.  The State of Oregon has projected

budget shortfalls of $830 million for the second half of the 2001-03 biennium and over $1.3 billion for

the 2003- 05 bienniu m wh ich has resu lted in unce rtainty for the  future of co mm unity colleg e funding  in

Oregon.

LBCC=s initial response to the current state budget shortfall was a program of reductions of more than

$1.3 million for the 2002-03 budget year.  Additionally, there were no general fund decision packages

funded.  The general fund beginning balance has been spent down from $6.6 million in July of 2000 to 

an estimated $5.3 million in July of 2002.  The college has reduced transfers to technology and capital

deprec iation re serves . 
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The college continues to seek grants,  contracts and external resources that will  allow innovative programs

to emerg e.  The resou rces gene rated throu gh Spec ial Reven ue Fund s continue  to increase s ignificantly

and will help meet training needs identified by business and industries.  At the same time the Linn Benton

Community College Foundation is raising funds to support student scholarships, build endowments and

finance infrastructure through private major gifts and planned giving.

In spite of the financial challenges the College is facing, we are building for the future by addressing the

infrastru cture im prove men ts the C ollege m ust ma ke in L inn and  Bento n coun ties.  In N ovem ber 200 0, a

bond issue in the amount of $19.1 million was passed by the voters for the purpose of funding capital

construction and im provemen ts as well as site improve ments and p roperty acquisition.  The bo nds were

split and sold in two installments occurring in March of 2001 and 2002.  Proceeds from the first

installment provided funding for a new campus building in Lebanon, a perm anent home for the Horse

man agem ent pro gram , restroo m ren ovatio ns and  the futu re expa nsion o f the Co rvallis c amp us facili ty. 

The second installment will fund improvements on the Main campus in Albany.

Linn-Benton Community College=s strong financial position enables us to respond to future financial

challenges in a deliberate manner.  Those challenges include pressures from unmet enrollment needs,

reliance on State fundin g, insurance cost escalation, and  increases in retiremen t system costs.  In

developing a strategy to deal with these challenges, the college will continue to provide quality programs

but faces difficult choices.

The colleg e continue s to utilize the b udget pro cess descr ibed in the 1 997 accre ditation repo rt.  This

process includes widespread involvement of people; use of budget development criteria and general

budget themes; conservative fiscal planning estimates; opportunity for review of each functional unit and

annual review and refinement of the budget process.  Given the current uncertain financial environment

the college has been proactive in securing state and local funding, in identifying funding levels and

comm unicating th ese levels to d epartm ents.  This ha s enabled d epartm ents to determ ine eligibility o f their

budget request prior to applying for funding.

LBCC  has round ed out its m anagem ent inform ation system , Banner, w ith the installatio n and full

integration  of the financ ial aid mo dule.  A Po int of Sale so ftware sys tem wh ich is integrate d with

Banner=s finance module is in operation in the bookstore.  During the last five years the college has also

moved from a DOS environment to a Windows/Web environment.  Students can apply for admissions

and financial aid, register for classes and order books through the Web based Student Information System

(SIS).  Staff can access the management information system through a web browser as well.  The college

continues to progress in fully embracing the Web and providing tailored E Commerce systems including

electro nic dep osits of f inancia l aid, elec tronic p aym ent of tu ition an d electr onic pu rchasin g.  
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STANDARD EIGHT-PHYSICAL FACILITIES

The Ac creditation R eport of 19 97 for Lin n-Bento n Com munity  College in cluded sp ecific

recommendations and observations pertaining to the college=s physical facilities.  Although there were a

variety of facilities and physical plan t areas that were in reasona ble condition, it was also noted  that there

were many areas of the college=s physical plant which were in need of improvement.  This section of the

interim report will deal w ith those areas which w ere in need of som e remediation (in alph abetical order),

and the progress made since the accreditation report of 1997.

AREA:    asphalt parking lots 

PROGRESS :    In recent years, the college has provided approximately $190,000 to provide needed

maintenance and repairs to the college=s parking lots.  Most of the maintenance has been in the form of

complete resurfacing work while some additional patching has taken place around root damaged areas

and storm drains.  Re-striping of the lots has subsequently taken place.

AREA:    aesthetic campus decor

PROGRESS :    Approximately two years ago, the President of Linn-Benton created the AArt &

Aesthetics Resource Team,@ a committee with representatives from the college=s three employee groups,

and this team has been given the responsibility of suggesting and making aesthetic improvements across

the college district.  To date art work has been displayed in various locations; a variety of plans to provide

aesthetic decor to the college are underway.

AREA:    back f low prevention devices (fire sprinkling system)

PROGRESS :    It was noted that as a part of our old fire sprinkling system, some systems did not have

back flow prevention devices.  Since 1997, the building fire sprinkling systems which did not have these

devices have been installed on all of our sprinkling systems.

AREA:    ceiling tile replacement

PROGRESS :    It was noted that a large quantity of ceil ing ti les within hallways, offices, and classrooms

had been damaged or stained through the years.  Minor leaks caused the staining, while damage to some

tiles was caused by pipe repairs.  These tiles c annot be p ainted, so m ust be repla ced.  A m ajor effort to

remedy this situation has taken place since 1997, approximately 95 percent of the stained or damaged

ceiling tiles have been replaced.

AREA:    elevator repair/upgrades

PROGRESS :    For the past four years, 1999 - 2002, the college has dedicated over $200,000 for an

elevator modernization project, upgrading the three campus elevators to be ADA compliant, safe, and

mechanically sound.  This has now been completed.

AREA:    fire alarm system

PROGRESS :    Althoug h fully func tional, the fire ala rm syste m at the c ollege used  to be totally

dependent on e lectrical service, and was vu lnerable to being inope rable during pow er outages.  In

addition, it was not an ADA compliant system as there were no flashing lights as part of the system.  The

system that has been installed since 1997 is fully compliant with ADA requirements, has a battery back-

up power system in case of electrical outages (72 hour capacity), and has an intercom system with it for

notification purposes (evacuations, false alarms, emergency messages, etc.).   Total cost of this upgraded

system was approximately $308,000.
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AREA:    floor coverings

PROGRESS :    It was noted in 1997 that many of the colleges floor coverings, be they tile flooring or

carpeted a reas, were in  need of rep laceme nt.    Various offices and classrooms had cracked and broken

tiles while carpets were showing significant wear, particularly in high traffic areas.  To remedy this, 90-95

percent of the carpeting has now been replaced with our attention now turned toward upgrading the rooms

and areas  where flo or tiles exist.

AREA:    heating & air conditioning >climate = control system

PROGRESS :    The old HVAC system could not adequately respond to the various classroom, office,

and Aopen area@ needs, nor was it a very efficient system.    Through the purchase of a building energy

manageme nt control system (EMS), HVA C replacement compo nents, and sound remodeling practices,

the college can now  maintain better >climate = control in its vast array of spaces plus the new EMS system

is significantly more energy efficient than our previous one.

AREA:    horse man agemen t facility

PROGRESS :     In 1997, the  horse m anagem ent progra m wa s deficient in m any areas : old stalls, stalls in

disrepair, very muddy area, areas difficult to clean, no space for a breeding facility, pasture, or paddocks;

nor was there feed storage available.  There was also insufficient space available for office furniture,

storage shelves, and the like.  In brief, the major recommendation in 1997 was for a Anew facility.@  Since

then, through a private donor plus college funding, the college now owns a very good horse management

facility just a few miles from the college.

AREA:    irrigation system

PROGRESS :    As noted  in 1997, the  irrigation sys tem of the  college w as in extrem e disrepair.  Pa rts

were no longer available, pump fil ters were out of date causing continuing damage to the existing system,

and the manual labor involved to operate the system was excessive.  Through bond monies, the college

has now upgraded its irrigation system with two additional pumps which are capable of filtering out the

bulk of the sediments/sand, and has added new irrigation lines and sprinkler heads.   This project is about

90 percent complete and the college now has the beginnings of an automated irrigation system which can

be operated by our HVAC computer, versus the previous manual system that was totally dependent on

emp loyees  to oper ate. 

AREA:    library access

PROGRESS :    The center or Ahub@ of the college is the Acourtyard,@ which is bordered on all four sides

by buildin gs which  house bo th instruction al program s and stude nt services.  A s noted in 1 997, acces s to

the library, which faces the courtyard, was extremely cumbersome as there was no direct access from the

courtyard  area.  Since 1 997, the co llege has ha d the ma in entrance  to the library re -designed , with

students, staff and visitors now able to directly enter from the courtyard area.  It is extremely convenient

and a vast improvement over the previous main library entrance.

AREA:    lighting (exterior, interior, exit, and emergency)

PROGRESS :    The overall conclusion of the accreditation team in 1997 was that lighting was not

adequate around the college parking lots, grounds and corridors, and was in desperate need of being

increased and updated.   Since that time, the college has made a concerted effort to improve these areas,

including changin g out the lighting fixtures in all cam pus parking lots (from  110 lumen s to 175 lumen s),

interior corridor lighting has been upgraded, and both exit and emergency lighting has been added around

the campus.

AREA:    loading dock entrance

PROGRESS :    The main loading dock in the back of the Service Center was identified as being too
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narrow and too small for many deliveries.  The college has now widened this entrance to the main loading

dock to facilitate all deliveries to the main campus.

AREA:    masonry repair & sealing

PROGRESS :   It was noted that various masonry areas were cracked, chipping, and otherwise

deteriorating.   In addition, with respec t to many of the ex terior walls of the cam pus, the lack of mas onry

sealing had permitted moisture to enter the walls.  The college has spent over $100,000 to remedy the

proble m are as.  

AREA:    phone registration system

PROGRESS :    A phone registration system has been installed and all students are able to register by

telephone .  The system  is fully opera tional.

AREA:    Ceramics Lab (Benton Center)

PROGRESS :    Overall lab space for the Benton Center Ceramics lab was termed Ainadequa te@ as well as

lacking in sink fixtures, protective equipment, sink/drain system in the kiln shed, no sprinkler system,

lack of storage space, and insufficient lighting.  Current remodeling/reconstruction plans for the Benton

Center will rectify all of these concerns.

AREA:    railings

PROGRESS :    Most all of the college=s railings we re originally  constructe d out of w ood, and, in

addition to succumbing to severe weathering through the years, they did not meet ADA regulations.  The

college ha s since beg un to rem edy this are a through  the replace ment of  the old wo od railing sy stem w ith

metal po wder co ated railings , which do  meet A DA req uireme nts.  It is foreseen  that these railin gs, in

addition to being safer and meeting ADA requirements, will need significantly less maintenance and/or

replacem ent in the futu re.  All of the w ood railing s will even tually be up graded to th e metal ra ilings, with

a projected completion date of September, 2002.

AREA:    restaurant space  

PROGRESS :    In addition to the AComm ons,@ the college=s large cafete ria-type eatin g area, the old

ACamas Room @ was sorely lacking in space.  In that the courtyard area had become the center of campus

activities, and  the old restau rant was situ ated on the  courtyard , this only acc entuated th e lack of cap acity

problem.  Since that time, a new ACourtyard Ca fé@ has been designed and built, and eating areas just

outside  (both in doors a nd in th e courty ard) ha ve bee n create d to satis fy the n eeds of  custom ers.  

AREA:    restrooms: plumbing, fixtures, expansion, appearance

PROGRESS :    As was noted by students and staff in the 1997 report, restrooms were dark, cramped,

stall walls were old/deteriorating, and fixtures were becoming worn out.   Utilizing bond monies, all of

the college s core restro oms ha ve now  been rem odeled.  N ew m aterials are ligh ter in color, ne w lighting  is

brighter, and  restroom s are AD A com pliant.

AREA:    roof replacement

PROGRESS :    The roof ing system s on the m ain cam pus were  failing in 199 7.  Mon ies becam e available

through the major maintenance bond, and a systematic plan for replacing the entire roofing system was

begun.   This entire project has now been completed.

AREA:    sidewalks, corridors & curbs

PROGRESS :   It was noted in 1997 that the college=s curbs were deteriorating, as were many college

corridor are as and som e of our side walks.  To  date appro ximately  $150,000  has been d irectly applie d to

repair, replacement, and creation of additional sidewalk and curb systems, and well as repairing much of
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the corridor work which needed to be done.  The college has made significant progress in this area,

improving both pedestrian safety and the college=s appearance, yet there still is more to be done

(replacement o f southeast sidewalks a nd curbing).

AREA:    signage

PROGRESS :    In 1997 the college=s signage was woefully lacking.  Much of it was outdated,

deteriorating  and lacking in comprehensiveness, particularly since additional buildings and other college

facilities had been created without updating the signage.  Since that time, the college has developed a

signage plan, new signs have been built and installed following the plan, which has now been completed.

AREA:   smoking areas (outdoors)

PROGRESS :    It was noted in 1997 that a significant trash problem was developing.  It was determined

that there were very few weather-protected places for people who smoke.   Since then, the college has

gone thro ugh two  series of stud ent and em ployee su rveys, and  has since p urchased  and strateg ically

located 7 outdoor >designated smoking areas= to provide for those people who smoke.  These covered

areas have been outfitted with seating and ashtrays.

AREA:    storage space

PROGRESS :    For many years the college has been sorely lacking in storage space.  Utilizing bond

monies, a centralized storage facility was designed and built, with all departments having assigned storage

areas.  Custodial areas under major stairwells are now being utilized for storage of custodial equipment

and supplies and the centralized storage building has truly improved the lack of storage space on campus.

AREA:    water treatment (cooling towers)

PROGRESS :     In 199 7, wate r treatm ent of o ur cool ing tow er wate r was v irtually n onexis tent. 

Therefore, algae was allowed to grow in the cooling towers which although was not harmful to hum ans,

decrea sed the  cooling  efficien cy of th e colleg e and w as grad ually ca using d eteriora tion of th e equip men t. 

Pumps have now been installed which automatically and safely inject chemicals into the water which

prevent the forming of algae.

.
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STANDARD NINE-INSTITUTIONAL INTEGRITY

LBCC strives to achieve and maintain high ethical standards in all its dealings with its various

constituents.  The College follows the Oregon State Ethics Commission Guidelines, as well as the

guidelines set by the college for students, faculty and staff.  Faculty and staff are involved in the

development of policies.

The College=s board ha s a general p hilosophy  for person nel (policy 6 010) that m akes it clear th at all

decisions a ffecting per sonnel activ ities including  retiremen t, selection, plac ement, tra nsfer, appra isal,

comp ensation an d termin ation shall be  based sole ly upon jo b related fac tors.  It further en titles all

employees  to fair and equal treatme nt with grievance pro cedures available to them  either through board

policy or collective bargaining agreements.  The Board is dedicated to a college-wide employee relations

program characterized by collaborative problem-solving, trust and an overall atmosphere of being on the

same team.  The bargaining agreem ents and additional policies support the general philosophy.  These

policies include 6080 Discip line and  Disch arge, 6090 Nondiscrimination Policy, 6190 Recruitment and

Hiring Practices, 6250 Sexua l Hara ssmen t, and 6255 Harassm ent.

The colleg e has two  related boa rd policies th at provide a  framew ork for facu lty as they w ork with

students.  One is policy 4090 Academ ic Freedo m and R esponsib ility and the  other in  policy 4 080, The

Study of Controversial Issues.  These polic ies give facu lty the freedo m to sea rch for truth w ith their

students in a way that provides for critical thinking, tolerance and understanding of conflicting points of

view.  Additionally policy 5100 Data Processing, Computer Printing, and Media Equipment Usage

promotes the ethical and legal use of computer resources.  An administrative rule further defines this and

is broadly distributed to studen ts and staff.

The Students = Rights, Responsibilities, and Conduct (policy 7070) is printed in an attractive booklet for

distribution to students in addition to being in the Board of Education Policy Manual.  This policy

provides fo r Freedom  of Assoc iation, Freed om of In quiry and  Expressio n, Freedom  from H arassm ent,

Freedom from Sexual Harassment, Freedom from Discrimination, Student Participation in Institutional

Governance, Student Publications, Off-Campus Freedom of Students, and Conduct of Students in the

LBCC/OSU Dual Enrollment Program.  It also includes discipline procedures, dispute resolution

processes  and how  harassm ent and sex ual harassm ent will be d ealt with.  A s eparate po licy 7071 d eals

with the disclosure of student records.  All initial forms that include a student identification number such

as the registration form and admissions form have a brief statement about this policy.  A variety of

policies, inclu ding the no n-discrim ination polic y, are publish ed in the qu arterly class sc hedule tha t is

mailed to  all househ olds in the d istrict.

Policies that ensure high ethical conduct include policies 6100 Gratu ities, 6160 Outside E mploym ent, and

6240 Conflict of In terest.  The latter policy disallows a board member from being an employee.


